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lation. In turn, the commonly used assessment methods and most recommended treatment 
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trabajo describir el estado actual de la investigación sobre el rechazo escolar, diferenciando 
ORVKDOOD]JRV\DYDQFHVDOFDQ]DGRVHQ(VSDxDGHDTXHOORVFRQVHJXLGRVHQHOiPELWRLQWHUQDFLR-
nal. Para ello, se revisará la trascendencia de este fenómeno en población infanto-juvenil y los 
factores de riesgo y variables asociadas. A su vez, se discutirán los métodos de evaluación ge-
neralmente utilizados y las propuestas de tratamiento más recomendadas, basadas, principal-
mente, en la terapia cognitivo-conductual. Los resultados obtenidos revelan diversas lagunas y 
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making the categorization of this phenomenon even more 
GLIÀFXOW+RZHYHURYHUWLPHGLYHUVHV\VWHPVKDYHEHHQIRU-
PXODWHGDPRQJZKLFKLVWKHIXQFWLRQDOPRGHOZKLFKLVWKH
most consolidated in the study of school refusal behavior.
)URPWKLVIXQFWLRQDOPRGHOZHLQWHQGWRDQVZHUWKH
TXHVWLRQWhy does my child not want to go to school? This 
PRGHOIRFXVHVRQH[DPLQLQJWKHUHDVRQVRI\RXWKVZKRVXI-
IHUVFKRROUHIXVDOIRUQRWZDQWLQJWRDWWHQGVFKRRO7KHLQ-
strument School Refusal Assessment Scale-Revised (SRAS-R; 
Kearney, 2002a) assesses school refusal behavior based on 
the functional model. According to this approach, there are 
four main reasons that justify the behavior of school refusal 
.HDUQH\	6SHDU
Avoiding the negative affect provoked by the stimuli of 
VLWXDWLRQVUHODWHGWRWKHVFKRROVHWWLQJHJ+RZRIWHQ












stead of your teacher at school?” or “Would it be easier 
IRU\RXWRJRWRVFKRROLI\RXUSDUHQWVZHQWZLWK\RX"µ
Seeking tangible reinforcements outside of the school set-
WLQJHJ´+RZRIWHQGR\RXUHIXVHWRJRWRVFKRROEH-
FDXVH\RXZDQWWRKDYHIXQRXWRIVFKRRO"µRU'R\RX
prefer to do things out of school more than most boys / girls 
of your age?”).
$FFRUGLQJWR.HDUQH\DQG6SHDUWKHÀUVWWZRIXQF-
tions are characterized by negative reinforcement because 
the behavior is reinforced by the avoidance of unpleasant 
VLWXDWLRQVHJDQ[LHW\DQGRUVFKRROSKRELDZKHUHDVWKH
ODVWWZRIXQFWLRQVDUHSRVLWLYHO\UHLQIRUFHGDVEHKDYLRURXW-
side of the school setting is reinforced by attention or re-
ZDUGVHJDEVHQWHHLVP
:LWKWKLVZRUNZHLQWHQGWRSURYLGHDQH[KDXVWLYHUHYLHZ
of the current state of school refusal research. To this end, 
DGLVWLQFWLRQLVPDGHEHWZHHQWKHVFLHQWLÀFDGYDQFHVGHYHO-
oped both at national and international levels to date, con-
FOXGLQJZLWKWKHSURSRVDORIQHZFKDOOHQJHVDQGHPHUJLQJ
OLQHVRIUHVHDUFKLQWKHÀHOGRIVFKRROUHIXVDO
School refusal behavior: conceptual approach
School refusal behavior refers to the child's refusal to go to 
VFKRRODQGRUSHUVLVWHQWGLIÀFXOW\WRUHPDLQLQFODVVIRUWKH
HQWLUHVFKRROGD\.HDUQH\	6LOYHUPDQZKLFKPDQL-
fests in children and adolescents from 5 to 17 years of age 
(Kearney, Cook, & Chapman, 2007). Therefore, school re-
IXVDOFRYHUVDOOWKHFDVHVRIFKLOGUHQZKRUHIXVHWRDWWHQG





ancy. On the other hand, this differentiation does not satisfy 
DOOWKHUHVHDUFKHUVVRRXWVWDQGLQJVSHFLDOLVWVLQWKLVÀHOGRI
study propose the construct of the behavior of school re-
IXVDOWRLQFOXGHDOOWKHFDVHVRIVFKRRODEVHQWHHLVPZLWKLQ
this category (Kearney, 2007, 2008). 
Given this controversy in the use of terms, concepts such as 
school phobia, school anxiety, or absenteeism have been used 
as synonyms, favoring the emergence of discussions on the 
conceptual delimitation of this phenomenon (Kearney & 
*UDF]\N+RZHYHUWKHWHUPschool refusal is recom-
mended, as it takes into consideration the causal heteroge-
neity of the problem and is a broader and more inclusive 
concept, as noted by National Association of School Psycholo-
JLVWV1$63%UDJDGR%UDQG	2·&RQQHU.HDU-
ney, 2007). In the same vein, the construct school refusal has 
VKRZQLWVUHOHYDQFHLQWKLVUHVHDUFKÀHOGGXULQJWKHSDVWIHZ
\HDUVEHFDXVHZKHQSHUIRUPLQJDELEOLRJUDSKLFVHDUFKRILQ-
ternational databases such as PsycINFO, ERIC or the Web 
of ScienceZHIRXQGWKDWGXULQJWKHSHULRGWKH
QXPEHURIZRUNVORFDWHGZLWKWKHWHUPVFKRROUHIXVDOLVWZLFH
as high as the results compared to the search strategy school 
phobia. Thus, currently, according to the NASP, the concept 
of school phobia has been relegated by that of school refusal.
With regard to the nosological entity of school refusal, it 
LVQRWHGWKDWLWLVQRWFODVVLÀHGDVDQLQGHSHQGHQWGLDJQRVWLF
FDWHJRU\LQWKHLQWHUQDWLRQDOV\VWHPVFODVVLÀFDWLRQHLWKHU
in the Diagnostic and Statistical Manual of Mental Disorders 
'609RIWKH$PHULFDQ3V\FKLDWULF$VVRFLDWLRQ$3$
RUWKHWHQWKUHYLHZRIWKH,QWHUQDWLRQDO&ODVVLÀFDWLRQRI
Mental and Behavioral Disorders,&'RIWKH:RUOG
+HDOWK2UJDQL]DWLRQ:+21HYHUWKHOHVVVFKRROUH-




icule, being criticized in class in front of classmates, being 
sent to the director, taking exams), or (e) depression (Kear-
QH\	$OEDQR
One of the features of school refusal is the heterogeneity 
of the affected population, both at a causal level, that is, 
debates en algunos campos de conocimiento sobre el rechazo escolar, con diferencias en la 
investigación española respecto a la internacional. A modo de conclusión, se proponen futuras 
líneas de investigación y desafíos en este campo.
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OHVVZHIRXQGQRVWXGLHVFDUULHGRXWZLWK6SDQLVKVDPSOHV
VSHFLÀFDOO\DVVHVVLQJVFKRROUHIXVDODVDSUHGLFWRURIRWKHU
constructs of psychoeducational interest. We note that the 






Research on the behavior of school refusal in this country 
GRHVQRWSUHVHQWWKHÀUPFRQFHSWLRQGHIHQGHGLQWHUQDWLRQ-
DOO\E\DXWKRUVOLNH.HDUQH\ZKRGHIHQGVWKHXVHRID
construct that includes diverse degrees of school absentee-
LVP2QWKHEDVLVRIWKLVVWDWHPHQWWKHZRUNVFDUULHGRXWE\
Spanish researchers focused independently either on the 
study of anxiety and school phobia or on school absenteeism. 
The construct school anxiety or stressLVGHÀQHGDVDVHWRI
unpleasant physical and cognitive symptoms that appear as a 
UHVSRQVHWRJOREDODQGVSHFLÀFVFKRROVWUHVVRUV.HDUQH\HWDO
7KXVVFKRRODQ[LHW\FDQEHGHÀQHGDVDSDWWHUQRIDQ[-
ious responses elicited by stressful school situations that the 
student perceives as dangerous or threatening (García-Fernán-
GH],QJOpV0DUWtQH]0RQWHDJXGR	5HGRQGR
The term school phobia refers to a specific situational 




to attend or remain in the educational center due to an ir-
rational and excessive fear of school situations such as being 
evaluated, fear of the teacher or the peers (García-Fernán-
GH]HWDO,QUHFHQW\HDUVLWKDVEHHQVKRZQWKDW
school avoidance is not only the result of the presence of a 
VSHFLÀFSKRELDEXWWKDWLWPD\DOVREHGXHWRYDULRXVFDXVHV
such as fear of separation from loved ones (mainly linked in 
FKLOGKRRGWRWKHÀJXUHRIWKHSDUHQWVDQGZKLFKFRXOGUH-
VXOWLQDGLDJQRVLVRI6$'WKHIHDURIFHUWDLQFLUFXPVWDQFHV
related to the school, such as being the target of ridicule or 
talking in public in front of the class, situations that could 
LQGLFDWHDGLDJQRVLVRIDVSHFLÀFRUVRFLDOSKRELDDQGSURE-




factor problem, as there are different risk factors that can 
lead to this action. Among them are personal variables, such 
as personality or lack of interest in the educational institu-
WLRQDVZHOODVWKHLQÁXHQFHRIWKHIDPLO\HQYLURQPHQWWKH




abuse, and problems in the family environment (Corbí 
	3pUH]1LHWR'XDUWH	(VFDULR
Assessment of school refusal in Spain
$IWHUSHUIRUPLQJDQH[KDXVWLYHUHYLHZRIWKHLQVWUXPHQWVWR
VSHFLILFDOO\DVVHVVVFKRROUHIXVDOQRSULRUVWXGLHVZHUH
found validating the assessment instruments of school re-
fusal for application in Spanish childhood-youth samples. 
Research of school refusal in Spain
Contextualization and transcendence 





presence of school refusal behaviors. Accordingly, the 2012 
Spanish PISA (Program for the International Assessment of 
Students) report has considered it necessary to include in its 
latest edition a series of issues aimed at assessing the degree 
RIVWXGHQWVDWLVIDFWLRQZLWKWKHLUHGXFDWLRQDOFHQWHU6L[-
W\ÀYHFRXQWULHVSDUWLFLSDWHLQWKLVSURJUDPRIZKLFKEH-































From this report, it is clear that the main problem is the 
SHUFHQWDJHRIVWXGHQWVZKRGRQRWDWWHQGVFKRROIRUXQMXVWL-
ÀHGUHDVRQVDQGZHDUHIDFHGZLWKDQDGROHVFHQWSRSXOD-
tion at risk of not fully developing their academic, personal, 
DQGVRFLDOSRWHQWLDO&DUUROO+HQU\<DKD\DHW
al., 2010).








adolescents, it can also be related to depression. Neverthe-
 C. J. Inglés et al.




















school refusal, Romero et al. (2010) performed a study on 
WKHFRPRUELGLW\RIWKHDQ[LHW\IDFWRUVRIWKH6&$5('DQG




















18 years through four situational factors and three factors 
referring to the three response systems of anxiety (cogni-
tive, psychophysiological, and motor) that students may 
present in different school settings. The IAES is made up 
of 23 items and is rated on a 5-point Likert-type response 




Punishment (AFSP), (b) Social Appraisal Anxiety (SAA), 
(c) Aggression Anxiety (AA), and (d) School Evaluation 
Anxiety (SEA). The response systems include three fac-
WRUVD&RJQLWLYH$Q[LHW\&$E%HKDYLRUDO$Q[LHW\
%$DQGF3V\FKRSK\VLRORJLFDO$Q[LHW\3$
García-Fernández et al. (2011) analyzed the psychometric 
SURSHUWLHVRIWKH,$(6VFRUHVIURPDVWXG\FDUULHGRXWZLWK
520 Spanish students of compulsory secondary education 
(CSE) and high school. The structure of four situational fac-
tors and the three factors of the anxiety response systems 
7KHIROORZLQJVFDOHVZHUHFRQVLGHUHGVSHFLÀFPHDVXUHVWR
DVVHVVVFKRROUHIXVDOEHKDYLRUWKHSchool Refusal Assess-
ment Scale-Revised for Children (SRAS-R-C, Kearney, 2002a; 
SRAS, Kearney & Silverman, 1993), the Feelings of School 
Avoidance (FSA, Watanabe & Koishi, 2000), the School Avoid-
ance Scale 6$6)XMLJDNLDQGWKHSchool Refusal Per-
sonality Scale653(+RQMRHWDO7KHVHZLOOEH
DQDO\]HGLQDVHFWLRQDIWHUWKHSUHVHQWUHYLHZIRFXVHGRQ
the analysis of the instruments to assess school refusal from 
DQLQWHUQDWLRQDOSHUVSHFWLYHDQGLQZKLFKLWVLQYHVWLJDWLRQV
reach numerous countries. Among the instruments is the 
School Refusal Assessment Scale-Revised-Child (SRAS-R-C), 
internationally considered a referent instrument to assess 
VFKRROUHIXVDO+DLJKW.HDUQH\+HQGURQ	6FKDIHU
Lyon, 2010). As it is not validated in Spanish sample, there 
DUHQRDYDLODEOHHSLGHPLRORJLFDOGDWDWRDOORZXVWRNQRZ
the incidence of this problem in Spain. Nevertheless, school 
refusal behavior has been assessed nationally as a subcate-
JRU\ZLWKLQRWKHULQVWUXPHQWVVXFKDV
Anxiety Disorders Interview Schedule for Children for 
DSM-IV$',6,9&6LOYHUPDQ	$OEDQRLQWKH6SDQ-
ish version (Sandín, 2002). This is a semistructured inter-
YLHZDLPHGDWDSRSXODWLRQEHWZHHQDQG\HDUVRI











from school or left early because you are better off at 
home?”. With regard to its psychometric properties, 
test-retest reliability varies depending on the study from 
WR,QWKHZRUNRI6LOYHUPDQ6DDYHGUDDQG3LQD
(2001), the analyses reported an acceptable test-retest 
UHOLDELOLW\LQFKLOGUHQEHWZHHQDQG\HDUVk 
in parents (k DQGFRPELQHGk 7KLV
instrument has been applied in Spanish sample both in 
FDVHVWXGLHVWRWUHDWDQDGROHVFHQWZLWK*$'2OLYDUHV
3LTXHUDV	5RVDDQGLQDGXOWSRSXODWLRQZLWKSDQ-
ic disorder and high sensitivity to anxiety (Osma, Gar-
FtD3DODFLRV%RWHOOD	5DPyQ







RSWLRQV never or almost never sometimes, 
 frequently, almost always). The total score is the sum 
RIWKHUHVSRQVHVZKLFKFDQUDQJHIURPWR7KHDX-






Current status of research on school refusal 
0RVWRIWKHQDWLRQDOZRUNVIRXQGDUHFDVHVWXGLHVWKDWDW-
WHQGWRFKLOGUHQDQGDGROHVFHQWVZLWKVFKRROSKRELDRU
group intervention programs to prevent absenteeism. With 






interventions are in vivo exposure, social skills training, the 





more precise information of the case and the factors main-
WDLQLQJWKHEHKDYLRU1HYHUWKHOHVVQRVSHFLÀFPHDVXUHLV
applied that evaluates school refusal to identify the cause 
or causes that justify this maladaptive behavior.
Regarding intervention programs, their approach focuses 
mainly on samples of adolescents at risk of presenting absen-
WHHEHKDYLRUV)DFHGZLWKWKLVSUREOHPYDULRXVDXWRQRPRXV
communities of Spain have implemented programs for pre-
vention, detection and/or intervention in order to regularize 
schooling and prevent school absenteeism from leading to 
QHJDWLYHFRQVHTXHQFHV$JXDGR%XHQR&DVWUR
	%DUUHLUR*DUJDOOR	*DUIHOOD0RVWRIWKHVH
studies raise absenteeism as an educational and social prob-
OHPSRLQWLQJWRPHDVXUHVVHWZLWKLQWKHOHJDOIUDPHZRUNDQG
HVWDEOLVKLQJWKHVRFLRORJLFDOSURÀOHGHYHORSHGE\WKHDEVHQ-
tee child and his or her risk factors. In spite of a variety of 
JRDOVZLWKUHJDUGWRWKHREMHFWLYHVGXUDWLRQGHYHORSPHQW
and results, all the proposals present common features shar-
ing the same aim, to achieve schooling for all students in the 
VKRUWHVWWLPHSRVVLEOH0LxDFD	+HUYiV




spite of being a problem in the school centers, the theoreti-
cal and experimental references that justify and analyze its 
relevance are scarce.
)LUVWO\ZHQHHGWRHVWDEOLVKDQGVWUHQJWKHQDFRQFHSWXDO
limitation about the different theoretical currents under-
pinning the behavior of school refusal. The distinction be-
WZHHQDEVHQWHHLVPDQGVFKRROSKRELDHVWDEOLVKHGLQ6SDLQ
must be overcome in order to investigate all the students 
ZKRUHIXVHWRJRWRVFKRRO$FFRUGLQJO\ZHQRWHWKHSUR-
posal of Kearney (2008) as one of the strongest international 
tendencies. According to this approach, school refusal be-
havior includes any type of absence from school based a 
IXQFWLRQDOPRGHORIIRXUIDFWRUVWKDWMXVWLI\VXFKEHKDYLRU
(a) avoiding the negative affect provoked by stimuli or situ-
ations related to the school setting, (b) escaping from eval-
uation situations or social aversion, (c) seeking the attention 
RIVLJQLÀFDQWRWKHUVDQGGVHHNLQJWDQJLEOHUHLQIRUFHPHQWV


















This instrument has been used in other national investiga-










glés, Trianes, & García-Fernández, 2011).
$IWHUWKHVHÀQGLQJVWKHDXWKRUV*DUFtD)HUQiQGH]HWDO
H[DPLQHGWKH6$,WRUHGXFHWKHQXPEHURILWHPVDQG
validate a short version of this instrument. As a result, the 
short version of the SAI (SAI-S) contains 15 items about 
school situations and 15 items referring to the three sys-
WHPVRIWKHDQ[LHW\UHVSRQVH,QVSLWHRIWKLVPRGLÀFDWLRQ
in the number of items, the 5-point Likert-type response 
format is maintained and the target population is still 12 to 
18 years. Analysis of internal consistency provided satisfac-
WRU\VFRUHVEHWZHHQDQGDQGWKHWHVWUHWHVWUHOL-
DELOLW\FRHIÀFLHQWVUDQJHGIURPWRDQGWKLVZRUN
obtained similar results to those reported by García-Fernán-
GH]HWDO/DVWO\,QJOpV*DUFtD)HUQiQGH]0DU]R
0DUWtQH]0RQWHDJXGRDQG(VWpYH]LQSUHVVIRXQGFRQÀJ-
ural and measurement invariance for all the dimensions of 
the IAES by sex and age groups in another sample of Spanish 
adolescents.
.HDUQH\DQG%DWHVUHFRPPHQGXVLQJDPXOWLPHWK-
od assessment in investigations focused on anxiety and 
school refusal. Therefore, the application of various assess-
ment instruments should be promoted, not only in children 
or adolescents, but, also in their relatives. In the school 
VHWWLQJLWLVLPSRUWDQWWRNQRZWKHLQÁXHQFHDQGSHUFHS-
tion of the teachers (Gastaldi, Pasta, Longobardi, Prino, 
	4XDJOLD5RGUtJXH]HWDODSHUVRQDOIDFWRU
that can also provide relevant information for the diagnosis.
Treatment of school refusal in Spain




agents of the educational community (students, parents, 
teachers, and internal or external specialists) to participate. 
 C. J. Inglés et al.
RIWKHEHKDYLRURIVFKRROUHIXVDOLVZHOONQRZQDQGLWFDQ
culminate in undesired school failure, truancy, or, still 
ZRUVHLQGURSSLQJRXWRIWKHHGXFDWLRQDOLQVWLWXWLRQ.HDU-
QH\)URPWKHUHYLHZHGQDWLRQDOLQYHVWLJDWLRQVLWLV
clear that risk factors for school refusal are not only per-
sonal variables related to the absentee subject, but also the 
LQÁXHQFHRIWKHIDPLO\HQYLURQPHQWWKHHGXFDWLRQDOLQVWL-
WXWLRQDQGWKHSHHUJURXS,QYLHZRIWKHVHUHVXOWVDQLQ-
tervention proposed for a case of school refusal should be of 
a multidimensional nature and should take into consider-
DWLRQWKHYDULRXVDUHDVWKDWLQÁXHQFHWKLVEHKDYLRU
Lastly, Spain is a country that in the past decades has seen 
its school population from other cultural identities increase 
H[SRQHQWLDOO\'tD]5HDOHV/ORUHQW5HFHQW
studies have examined the integration of students from oth-
er countries or ethnic groups to analyze the degree of edu-
cational inclusion and its impact on academic performance 
DQGUHODWLRQVZLWKWKHSHHUJURXS+HUQiQGH]5RGUtJXH]
DQG0RUDODIWHUDQDO\]LQJWKHLQWHJUDWLRQRI*\SV\
students using sociometric types, found that the family en-
YLURQPHQWZDVWKHPDLQULVNIDFWRUIRUVFKRROPDODGMXVW-
ment. In turn, school maladjustment may be a risk factor 
leading to behaviors of school refusal. Therefore, not having 
IRXQGVFLHQWLÀFDQWHFHGHQWVDVVHVVLQJVFKRROUHIXVDOEHKDY-
ior in Spanish minority samples, either ethnic groups, popu-
lation of foreign origin, or socially disadvantaged population, 
ZHQHHGWRGHWHUPLQHWKHLQGLFHVRIVFKRROUHIXVDOSUHVHQW-
ed by these students, the reason for their refusal to attend 
school, and to propose courses of action to resolve their 
GLIÀFXOWLHVIHDUVRUODFNRILQWHUHVWLQVFKRRO
International research of school refusal 
International contextualization and transcendence 
Education is one of the most influential factors in the ad-
vancement and progress of society. Its consideration as a pil-




Given its importance in human development, there are many 
investigations focusing on the behavior of school refusal.
Countries like the United States (USA), the United King-
dom, Canada, and Australia lead the research on school re-
IXVDO.HDUQH\,QWKHFDVHRIWKH86$ZLWKLQLWV
HGXFDWLRQDOGHFDORJXHLQZKLFKWKHWHQPDMRUSUREOHPVUH-






mance, or dropout (Kearney, 2008). Various national centers 
FUHDWHGLQWKLVFRXQWU\GHDOH[FOXVLYHO\ZLWKWKHDVVHVVPHQW
of educational aspects, such as, for example, the National 
Center of Education Statistics (NCES) and the National Cen-
ter for School Engagement (NCSE). The existence of a na-
tional center that expresses in statistics the topics related to 
WKHHGXFDWLRQDOVHWWLQJLVYHU\LQWHUHVWLQJDVLWDOORZVNQRZ-
ing, among other things, the rates of school refusal and their 







This instrument should have versions aimed both at children 
and at parents and teachers; it should also be applied in the 
different educational stages. National research has focused 
on the stages of primary education, and, especially, CSE. We 
therefore propose the validation of the SRAS-R in Spanish 
sample, both in primary education and in CSE, and to design 
a pioneer assessment instrument, both nationally and inter-
QDWLRQDOO\ZKLFKFRXOGGHWHUPLQHWKHFDXVHRUFDXVHVXQ-
GHUO\LQJWKHEHKDYLRURIVFKRROUHIXVDOLQFKLOGUHQEHWZHHQ
3 and 5 years. Such interest is justified by the fact that, 
GXULQJWKHVWDJHRIHDUO\FKLOGKRRGHGXFDWLRQWKHÀUVWH[SH-








by this research group led the reformulation of some of 
these items because they may be too complex for children 








refusal according to the functional model proposed by Kear-
ney, but establishing differences in terms of item formula-
tion. Their drafting should not generate response ambiguity 
DQGVKRXOGEHVLPLODUWRWKHFXUUHQWUHDOLW\LQZKLFKWKH
students are developing. Once the instrument to identify 
VXEMHFWVZLWKWKLVSUREOHPKDVEHHQGHVLJQHGDQGYDOLGDWHG
ZHSURSRVHH[SDQGLQJWKHDQDO\VLVRIFRPRUELGLW\EHWZHHQ
school refusal behavior and other disorders related to sepa-
ration, social, or generalized anxiety, depression, and be-





a treatment or intervention program adapted to the needs 
of each case. No national intervention programs that take 
into account the causal heterogeneity of school refusal have 
EHHQIRXQG0RVWRIWKHLQYHVWLJDWLRQVKDYHIRFXVHGRQSUR-
grams aimed at absentee behavior and applied at the stage 
RI&6($JXDGR%XHQR&DVWUR	%DUUHLUR




targeting the primary education stage in order to alleviate 
possible behaviors of school refusal, either already present 
or that may arise over time. The progressive development 
Current status of research on school refusal 
Truancy Among Youth:(67$<SURMHFWGHYHORSHGWRFROOHFW
epidemiological information on school truancy in European 
adolescents and to propose effective intervention models. 
$PRQJWKHFROODERUDWLQJFRXQWULHVLV6SDLQZKLFKIRUPVSDUW
of this initiative to prevent absenteeism in adolescents.
)URPWKHÀQGLQJVLWLVFOHDUWKDWVFKRROUHIXVDOEHKDYLRU
is an international problem that concerns society, and in 
YLHZRIZKLFKPHDVXUHVWRGHWHFWSUHYHQWDQGLQWHUYHQH
in it have been adapted. 
Risk factors and other variables related to school 
refusal at the international level
Table 1 summarizes the main studies carried out interna-
tionally on the risk factors and other variables related to 
HYROXWLRQRYHUWLPH7KH1&(6LQGLFDWHGWKDWRI
WKHthJUDGHUVDQGRIWKHth graders—corresponding to 
th grade of primary education and 2nd grade of CSE, respec-





enough to make students go to school, but instead that re-
sources are needed to promote their desire to go to school. 





,Q(XURSHZHKLJKOLJKWWKHWorking in Europe to Stop 
Table 1 ,QWHUQDWLRQDOVWXGLHVRIWKHULVNIDFWRUVDQGYDULDEOHVUHODWHGWRVFKRROUHIXVDO
<HDU Authors Country Sample Instrument/s Variables




Sleep Questionnaire (SQ; Parents’ 
and Children’s Versions)
School Refusal Assessment Scale (SRAS-R; 
Parents’ and Children’s Versions)
Sleep disorders (insomnia, 
parasomnia, and daytime 
sleepiness) 




Center for Epidemiological 
Studies-Depression inventory (CES-D)










Screen for Child Anxiety-Related 
Emotional Disorders (SCARED)
Short version of the Mood and Feeling 
Questionnaire (SMFQ)
Iowa Personality Disorders Screen (IPDS)
6WUHQJWKVDQG'LIÀFXOWLHV4XHVWLRQQDLUH
(SDQ)

















2013 Knollmann et al. Germany FKLOGUHQ
and adolescents
65%




school and family variables
2012 Terada et al. Japan 579 patients
65%
Diagnostic criteria of school refusal: 
Ministry of Education, Culture, Sports, 








Children’s Automatic Thoughts 
Scale-Negative/Positive 
(CATS-N/P).
Children’s Negative Cognitive Error 
Questionnaire-Revised (CNCEQ-R).




thinking and cognitive 
errors, automatic positive 
thoughts
2011 %DKDOLHWDO Turkey 55 pairs 




Symptom Checklist-90 revised (SCL-90-R)
Beck Depression Inventory (BDI)
State-Trait Anxiety Inventory (STAI)
Sociodemographic 























ancy at the individual, school, and country levels (Claes, 
+RRJKH	5HHVNHQV
Assessment of school refusal at the international 
level
There are diverse methods to assess school refusal behavior 





using the SRAS-R; and the application of self-reports that 
VFKRROUHIXVDOEHKDYLRUGXULQJWKHSDVW\HDUV,QJHQHUDO
it is possible to identify among the main factors studied in 
FRQQHFWLRQZLWKVFKRROUHIXVDOVRFLRGHPRJUDSKLFYDUL-
DEOHVDQ[LHW\GHSUHVVLRQDFDGHPLFIDFWRUVDQG
(5) family factors. 




behavior of school refusal considered as an inclusive con-
VWUXFW0LKDODV0RPHQWVWKDWLQYROYHDFKDQJHIRU
the student, for example, the start of the academic course, 
FKDQJLQJWRDQHZVFKRRORUWKHWUDQVLWLRQWRDQRWKHUHGX-
cational stage, are considered periods of peak incidence of 

















Table 2 Comorbidity of school refusal












Separation anxiety disorder   






6SHFLÀFSKRELD   









No diagnosis  
Current status of research on school refusal 
Self-report measures to assess variables related 
to school refusal
The behavior of school refusal is linked to other disorders 
grounded in anxiety, phobias, or depression. Thus, among 
the self-report measures used in research to assess such 
IDFWRUVDUHLQFOXGHGWKHNegative Affect Self-Statement 
Questionnaire1$6645RQDQ.HQGDOO	5RZHIR-
cused on the assessment of anxiety and depression; the Re-
vised Children’s Manifest Anxiety Scale and State-Trait 
Anxiety Inventory for Children5&0$65H\QROGV	5LFK-
PRQGZKLFKDVVHVVHVJHQHUDOVLWXDWLRQDODQGSV\-
chophysiological anxiety; the Social Anxiety Scale for 
Children-Revised (SASC-R; La Greca & Stone, 1993) based 
on social anxiety; the Multidimensional Anxiety Scale for 
Children0$6&0DUFK3DUNHU6XOOLYDQ6WDOOLQJV	&RQ-
QHUVZKLFKPHDVXUHVSK\VLFDOVRFLDODQGVHSDUD-
tion anxiety; the Children’s Depression Inventory&',
Kovacs, 1992), based on the evaluation of depression; the 
Fear Survey Schedule for Children-Revised (FSSC-R; Ollen-
dick, 1983), focused on the assessment of general fears; 
the Daily Life Stressors Scale'/66.HDUQH\'UDEPDQ
	%HDVOH\ZKLFKPHDVXUHVDFKLOG
VDQ[LRXVQHVVLQ
daily situations; and the Youth Self-Report<65$FKHQ-
bach, 1991), designed to assess behavior problems. Not all 
these instruments have a Spanish version (e.g., the NASSQ 
DQGWKH'/66,QFRQWUDVWGLYHUVHQDWLRQDOVWXGLHVKDYH
applied the rest of these instruments, for example, the 
5&0$6&KRURW9DOLHQWH	6DQGtQWKH6$6&5
(Chorot et al., 2002; Sandín, 1999; Sandín, Chorot, Valien-
WH6DQWHG	6iQFKH]$UULEDVWKH0$6&'RPLQJR
*DUFtD9LOODPLVDU	9LGDOWKH&','HO%DUULR5RD
Olmedo, & Colodrón, 2002; Ezpeleta, 1990; Figueras, Ama-
GRU&DPSRV*yPH]%HQLWR	'HO%DUULR5RPHUR
HWDO9LxDV-DQp	'RPqQHFK/ODEHULDWKH







do not assess school refusal as a subscale, but instead focus 
RQGLVRUGHUVWKDWDUHFRPRUELGZLWKVFKRROUHIXVDO
0HDVXUHVWDUJHWLQJSDUHQWVDQGWHDFKHUVDOVRSURYLGH
relevant information about the behavior of the student 









2000) and published by TEA editions in 1987; or the "Cues-
WLRQDULRGH$FHSWDFLyQ5HFKD]R3DUHQWDO>3DUHQWDO$FFHS-





appraise variables related to school refusal (Kearney & Al-
EDQRD%HIRUHXVLQJLQWHUYLHZVDQGTXHVWLRQQDLUHVD
medical examination should be performed to determine the 
child's health status in order to rule out any type of illness 
WKDWSUHVHQWVWKHVRPDWLFV\PSWRPVDVVRFLDWHGZLWKVFKRRO




aspects of the family structure, academic performance, fre-
TXHQF\RIVFKRROUHIXVDOEHKDYLRUSULRUVLWXDWLRQVDQGFRQ-
VHTXHQFHVRIWKLVEHKDYLRUREVHUYHGRYHUWLPHDQGRWKHU
relevant issues that help to understand the origin of the be-
havior of school refusal and to plan the intervention. Like at 
WKHQDWLRQDOOHYHOWKH$',6,9&LQWHUYLHZIRUFKLOGUHQDQG
parents is used predominantly. Therefore, this instrument is 
RQHRIWKHPRVWÀUPO\HQWUHQFKHGDVDVHPLVWUXFWXUHGLQ-
WHUYLHZIRUWKHDVVHVVPHQWRIWKHVFKRROUHIXVDO+XJKHV
et al., 2009; Kearney, Pursell, & Álvarez, 2001).
6SHFLÀFPHDVXUHVWRDVVHVVVFKRROUHIXVDO65$65
$PRQJWKHSURFHGXUHVWRDVVHVVVFKRROUHIXVDOEHKDYLRUZH
underline the SRAS-R (Kearney, 2002a). This test is designed 
to identify the self-perception of the four main factors ex-
SODLQLQJWKHFDXVHVXQGHUO\LQJVFKRROUHIXVDODDYRLGLQJ
stimuli or situations related to the school setting, (b) escap-
ing from aversive social or evaluative situations, (c) seeking 
caregivers' attention, and (d) obtaining tangible positive re-
inforcement outside of the school. 




es in the conception of the functional model. The revised 
YHUVLRQLVPDGHXSRILWHPVZLWKDSRLQWUHVSRQVHVFDOH






Kearney, 2002a; Kearney & Silverman, 1993; Lyon, 2010). 
 Table 3 presents the results obtained to date in the valida-
WLRQVWKDWKDYHEHHQFDUULHGRXWZLWKWKH65$652WKHULQ-
struments such as the FSA scale , developed by Watanabe and 
.RLVKLWRDVVHVVIHHOLQJVDVVRFLDWHGZLWKVFKRROUHIXVDO
from three factors (bad feelings about the school, no friends, 
and aversion to going to school); the SAS, proposed by Fu-
MLJDNLWRDVVHVVVFKRROUHIXVDOZLWKWZRIDFWRUVDYHU-





search on their use and application to different populations is 
needed to increase the amount of consistent assessment pro-
WRFROVDOORZLQJWKHFRPSDULVRQRIWKHUHVXOWV.HDUQH\
 
C. J. Inglés et al.
Table 3 Validations of the SRAS-R












– F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 
F III. Refusal to call parents' attention
),95HIXVDOWRREWDLQWDQJLEOHSRVLWLYHUHZDUGV
&RUUHODWLRQEHWZHHQ
















– F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 













PCA F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 





















– F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 
F III. Refusal to call parents' attention
),95HIXVDOWRREWDLQWDQJLEOHSRVLWLYHUHZDUGV
3URSRVHVIDFWRUPRGHO
(FI + FII, FIII, and FIV)
&URQEDFK
VDOSKD
65$65& .77, .88, .73, .77
65$653
–





CFA F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 




























– F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 
F III. Refusal to call parents' attention
),95HIXVDOWRREWDLQWDQJLEOHSRVLWLYHUHZDUGV
Ċ3URSRVHVIDFWRUPRGHO










CFA F I. Refusal to avoid stimuli provoking negative affect
F II. Refusal to avoid aversive social or assessment situations 










Current status of research on school refusal 
carried out in prior empirical investigations. These authors 
distinguish three levels of school refusal behavior as a func-
tion of the degree of absenteeism, and note the need for 
WKHVFKRROVWRNQRZWKHSUHYDOHQFHRIWKHLUVWXGHQWV
DEVHQ-
teeism. They propose the routine use of functional assess-









ticipate in the treatment and guarantees, in turn, their 
FRPSUHKHQVLRQÁH[LELOLW\DQGFRRSHUDWLRQE\PHDQVRIWKH
design of virtual environments that they must face (access 
to the school, the classroom, the playground, etc.). 




der to combat strong symptoms of anxiety or depression 
.HDUQH\ELQVSLWHRIWKHIDFWWKDWPRVWHP-
pirical experiences apply cognitive behavioral strategies 
and do not use medication.








There are international assessment scales that evaluate 
WKHEHKDYLRURIWKLVSKHQRPHQRQVSHFLÀFDOO\+RZHYHURQO\




2002a; Kearney & Silverman, 1993; Lyon, 2010), Korea 
*HXP:RRQDQG)UDQFH%UDQGLEDVHWDO
Longitudinal studies analyzing the variations over time in 













the study and treatment of school refusal should take into 
FRQVLGHUDWLRQWKHGLIIHUHQWSDUWLHVLQYROYHGFKLOGUHQSDU-
HQWVDQGWHDFKHUV0DQ\ZRUNVZHUHIRXQGDVVHVVLQJVFKRRO
refusal behavior in children taking into consideration the 
Treatment of school refusal at the international level
The success of an intervention in school refusal behavior 
implies the design of a multimodal treatment adapted to 
the individual characteristics of the child or adolescent and 











(e.g., systematic desensitization, use of emotive imagina-
WLRQHWF+RZHYHUQRWDOOWKHFKLOGUHQDQG\RXWKZKRUH-
fuse school justify their absenteeism due to anxiety or 
SKRELDVRWKHVWXGHQWVZKRUHIXVHWRDWWHQGVFKRROEHFDXVH
they find positive external reinforcers for their behavior 
ZRXOGEHH[FOXGHG  
)DFHGZLWKVXFKDKHWHURJHQHRXVSRSXODWLRQ&DUUROO
2010), international research emphasizes the importance 
of designing interventions on the basis of the cause or 




gested (Kearney, 2007). According to this model, subjects 
ZLWKVFKRROUHIXVDOFDQMXVWLI\WKHLUEHKDYLRUWKURXJKRQHRU
more factors, applying a series of strategies depending on 
the cause of their behavior. 
)RUFKLOGUHQZKRUHIXVHVFKRROWRDYRLGQHJDWLYHVWLPXOL
DVVRFLDWHGZLWKWKHVFKRRORUWRHVFDSHIURPWKHDYHUVLRQRI
social and/or assessment situations, the intervention tech-
QLTXHVLPSO\SV\FKRHGXFDWLRQH[HUFLVHVWRFRQWUROVRPDWLF
V\PSWRPVFRJQLWLYHEHKDYLRUDOVWUDWHJLHVDQGWHFKQLTXHV




tablishment of educational routines and patterns in the 
IDPLO\VHWWLQJDVZHOODVFRQWLQJHQF\FRQWURO
Regarding the fourth factor, and therefore, children 
DQGRU\RXWKZKRVNLSVFKRROWRREWDLQWDQJLEOHUHZDUGV
out of school", the intervention consists of contingency con-
WUDFWVDQGLQWKHVHFDVHVWKHLPSOHPHQWDWLRQRIIROORZXS
and control of class attendance is necessary. 
In order to demonstrate the validity of this type of treat-
ment, Kearney and Silverman (1999) carried out a compara-
WLYHLQWHUYHQWLRQEHWZHHQWZRDSSURDFKHVRQHEDVHGRQ
the prescriptive model and one that is not. The results in 




guidelines aimed at parents and specialists strengthen ther-
apy strategies based on a prescriptive treatment, therefore, 
attending to the causes of this behavior (Kearney & Albano, 
2007a; Kearney & Albano, 2007b).
2QWKHRWKHUKDQG.HDUQH\DQG*UDF]\NSHU-
IRUPHGDWKHRUHWLFDOUHYLHZRIWKHLQWHUYHQWLRQPHDVXUHV
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found that apply the SRAS version for teachers. Kearney and 
6LOYHUPDQLQGLFDWHLQWKHLUZRUNWKHH[LVWHQFHRID
YHUVLRQDLPHGDWWHDFKHUV1HYHUWKHOHVVVXEVHTXHQWLQYHV-





Regarding the educational level included in most of these 





tions for their assessment and treatment. In this sense, it is 
necessary to expand the number of investigations, both na-




incidence of this phenomenon rise (Pina et al., 2009).








propose increasing the number of intervention programs ap-
plied at the group level to prevent school refusal. Lyon 
(2010) refers to the construct of school refusal ideation. 
This term refers to a student's disposition to present the 
behavior of school refusal, so it is proposed that future 
ZRUNVVKRXOGH[DPLQHORQJLWXGLQDOO\WKHXVHIXOQHVVRIWKH




port, in this case computers, to treat school refusal. The 





ments or other strategies. 
7RFRQFOXGHZHQRWHWKHGLYHUVHLQWHUQDWLRQDOWKHRUHWLFDO
VWXGLHVWKDWSURYLGHDUHYLHZRIWKHFXUUHQWVWDWHRIUHVHDUFK









the identified limitations. We hope the challenges posed 
serve as a stimulus for researchers interested in the study of 
school refusal behavior.
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